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1. Review the elements of a culturally responsive MTSS
framework

2. Connect how MTSS serves the needs of English learners

Use of data to identify students who need interventions

4. Review considerations for language difference versus
learning disabilities
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How can MTSS Support Bilingual English
Learners?

Multi-tiered System of Support (MTSS) is a schoolwide prevention
and intervention framework.

O It allows schools to allocate resources and human capita to improve
instruction and deliver interventions while monitoring interventions

O Prioritizes collaboration to address all students including Els with and
without disabilities

.Let's “Unpack” what this means




MTSS FRAMEWORK CRITICAL FEATURES

Universal Screening

Data-based decision making and problem solving

Continuous progress monitoring

Focus of successful student outcomes
Continuum of evidence-based interventions

Core curriculum provided to all students
Strategic, small group interventions with modifications

Specialized/intensive intervention 1:1 or 1:3

Ceedar Center retrieved Dec 2021

" MTSS

S Under the Umbrella

Ali-vl'l VEMIS R Teamwerk
- A Tier B - typeted *
Developenent

School & Community Pomwe Uohamrr
Collaberation G yhereerton & S

5 ege = Action Devgn

/\==E Purrm‘ lCutmulum ' B ' s

J LASELL

UNIVERSITY




MTSS PROVIDES...

A roadmap for problem-solving and finding the appropriate approach for each student across
professionals — gen ed, ENL, SPED

A preventive approach instead of “wait to fail”, less subjectivity

An opportunity to look at students’ strengths, social-emotional history, and language & cultural
considerations

An approach that addresses both over- and under-identification of ELLs in special education-
disproportionality

A way to guarantee access to the general curriculum, & for ELs this includes bilingual and ELs
support at every tier
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Overview of the Multi-Tiered System of Support-2 (MTSS2)

Instruction & Intervention

Culturally Relevant

Screening &
Progress Monitoring

Weekly Progress Monitoring
CBM, CBA, Observation-based
Indicators, plus mastery |earning- at

instructional level

Monthly ProgressLMonitoring
CBMin L1 & English plus
observation-based indicator

Tier 3
Few Intensive bilingual research-
based interventions +
Tier 1 + Tier 2
Ter 2 Strategic Bili |
rategic Bilingua
Some Research-based
interventions + Tier 1
Tier 1 Universal Core-
All Bilingual Instruction
Bilingual & ELs
with ORACY
across tiers Grade-Level

Academic Areas

Universal Design for Learning

(upL)

assessment at instructional &
grade level

Universal Screening
3x year. For ELs-CBM in
native language & English

Socio-Emotional
Learning (SEL)

—

{ Fidelity of Implementation of Structures \



ORACY IS A MUST IN ALL INSTRUCTION

Oracy is a more specific subset of skills and strategies within
oral language that more closely relates to literacy objectives
in academic settings

1. It involves merging of interpersonal & academic language to mediate
learning.

2. It involves explicit attention & instruction to the language students need
to comprehend and express their understanding of literacy contexts

3. Provides students with opportunities to learn, apply, and practice this
language often with peers in authentic learning activities
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RECENT RESEARCH...

(Montalvo, Combes, Kea, 2014) (Cavazos & Ortiz, 2020)

(Linan-Thompson and Vaughn, 2007, Haas & Brown, 201)
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High quality instruction that uses culturally responsive practices (CRP)
and Universal Design for Learning (UDL)
Universal Screening in language and academics

Progress monitor in language and academics
Ensuring that interventions are delivered as intended
Data-informed decision-making...

...... at each level teacher (our teaching is it truly using principles of UDL and CRP?),
classroom, grade, school, district,

....and focus on progress of each group- whole school, special education students,

English learners by EDL level, gender, SES, etc....
J LASELL
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Let’s Understand where the problem is?

e Low fidelity of core, Tier1, makes it difficult to determine
the cause of learning difficulties in ELLs therefore
progress monitoring using CBM is KEY

(Montalvo, Combes, Kea, 2014) (Cavazos & Ortiz, 2020)

e ELLs benefit most when instruction & interventions
iInclude an oracy component that matches the language
of instruction & intervention

(Linan-Thompson and Vaughn, 2007, Haas & Brown, 2019)



IS YOUR CLASSROOM CULTURALLY RESPONSIVE?

When thinking about a culturally & linguistically responsive classroom do you

address the following:
% a culturally & linguistically responsive teaching philosophy?

% a culturally & linguistically responsive learning environment?

% a culturally & linguistically responsive curriculum?

% culturally & linguistically responsive instruction?

% culturally & linguistically responsive assessment?

Are you collaborating with the bilingual, ESL, special educator?

See NYC’s Culturally Responsive-Sustaining Education Framework (nysed.gov) or MA website
for additional guidance https://www.doe.mass.edu/ele/disability.html
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http://www.nysed.gov/common/nysed/files/programs/crs/culturally-responsive-sustaining-education-framework.pdf
http://www.nysed.gov/common/nysed/files/programs/crs/culturally-responsive-sustaining-education-framework.pdf
https://www.doe.mass.edu/ele/disability.html

Culturally Responsive Tier 1 Instruction Needs to Include

Culturally-centered, learner-

linguistic strengths are

to promote student learning.

or Bilingual English Learners with
disabilities the IEPs must include
language needs and services for

centered context where student

identified, nurtured, and used

students )

Universally Designed
Learning (UDL)

Differentiate,
Explicit & Oracy

Collaborative w/
ENL/Bilingual

P ——

Asset-based in practvices
of culture & language

onnected to funds
of knowledge
(cultural & Linguistic)

Applied & Scaffolded



Multi-Tiered System of Support Flowchart with Guidance for Bilingual English Learners
Rinaldi, C. (2012, 2021).

Tier 2 Interventions
+ UDL based High quality * Tier 2 -Targeted small group + Target interventions 1:1 or
academic and behavioral instruction (forELS with consultation > 1:3; for Els with ESL Consult <
/socio-emotion curricula of ESL)- small group (can be delivered by any teacher)
for all students >] * Target specific skill area (e.g., vowel
+ Bilingual program and ESL for sounds, 8 times tables) ‘L
bilingual ELs * “All Hands on Deck” ) )
* Universal screening (ALL) * Higher frequency (ZX/.3O mln)
« 75-80% must benefit \L Insufficient . WeeI-(Iy progress monltor|ng
+ Small groups (4-6 students) +ESL progress- change + Fidelity check for Tier 1,2, &3
\J, + 4-6 week cycles type, freq., < * Intervention & target new goal
+ Grade level meetings (set up © 23 t!mes/ week . duration &
4-6 week progress monitoring * i/(l) minutes per session professional ——TCTCTeT eSS ST
. . . * Monthly progress monitoring — e . o
Ongoing check of Tier 1 « Fidelity check for Tier 1 & 2 of : : * Bring progress monitoring
fidelity- ensure access to ALL delivery Fint ) intervention worksheet & results of Tier 2 &
v ofintervention X 3 interventions data & records
* Teacher presents student data Screening (e.g., from erade-levelmeetings
at progress monitoring mtg vision, hearing) g e
\ll \L * Review tier 3
+ Making sufficient * Tier Il target S| Referral for S (for EL with ESL consult)
progress (rate || still present sped + ESL + Another 4-6 week cycle
and level) in atgrade level + Change in duration,
target area team & frequency or type of
4 continue intervention
* Below benchmark 4 >
Eound * Not ff)ur?d eligible
Lligible=IEP * Use findings to create
new, targeted, specific
recommendations for

Tier1,2,&3
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How do w (
ensure that ELs

are provided
withthe right

Inter
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tions?

All interventions & referrals must include collaboration with the
bilingual/ESL teachers & focus on Oracy for instruction

Culturally responsive teaching practices that capitalize on native
language must be used for language learning and academic
learning

Assessment in the special education referral process must weigh
in equally observation-based assessment and standardized
assessment

Assessment must include MTSS screeners and progress
monitoring data & information on interventions to avoid
duplication

Comparing to True Peers who meet a variety of similar factors is
needed to disentangle difference from disability




Finding a “true peer”

A/True Peer is a bilingual EL with as any similar characteristics
as possible that provides a true comparison to your target
student who is struggling

- Language proficiency, culture, and experiential background
Age and time in the United States

 Acculturation in adapting to a new environment

- Use of L1 and L2 at home, school, and community
Education experience and services such as dual language instruction,
transitional bilingual instruction, ESL services, or sheltered-English

kinstruction (Esparza & Doolittle, 2008:Haas & Brown, 2019).

BRANCHING MINDS



Special Education Referral Teams need to use Evidence-based Practices to
|dentify difference from disability

Learning Behavior

Indicators of Language | Indicators of Possible

Manifested Difference Learning Disability

CHAPTER6

TOOLS AND RESOURCES FOR ADDRESSING

Oral Comprehension &
listening

ENGLISH LEARNERS WITH DISABILITIES

This is the sixth chapter of the English Learner Tool Kit, which is intended to help state and local education agencies

(SEAS and LEAS) meet their obligations to English Learners (EL). This tool kit should be read in conjunction with the U.S.
Department of Education Office for Civil Rights’ (OCR) and the U.S. Department of Justice’s (DOJ) Dear Colleague Letter on
“English Learer Students and Limited English Proficient Parents,” published in January 2015, which outlines SEAS’ and LEAS'
legal obligations to ELs under civil rights laws and other federal requirements. The Dear Colleague Letter can be found at
http /v d gov/about/office: html

TOOLS AND RESOURCES FOR ADDRESSING ENGLISH
LEARNERS WITH DISABILITIES

KEY POINTS

« LEAs must identify. locate, and evaluate ELs with
disabilities in a timely manner.

« LEAs must consider the English language proficiency
of ELs with disabilities in determining appropriate
assessments and other evaluation materials.

Speaking & Oral
fluency

Phonemic Awareness &
Reading

https://
www?2.ed.gov/
about/offices/list/
oela/english-
learner-toolkit/
index.html

+ LEAs must provide and administer special education
evaluations in the child's native language, unless
itis clearly not feasible to do so, toensure thata
student’sla needs can be distinguished from
student’s disability-related needs.

« LEAs must not identify or determine that EL students
are students with disabilities because of their limited
English language proficiency.

+ LEAs must provide EL students with disabilities with
both the langudge assistance and disability-related
services they areentitied to under federal law.

Reading
Comprehension &
Vocabulary

N \._

The Individuals with Disabilities Education Act (IDEA) and or disabilities and whether the EL needs disability-

Writing
Spelling
Math
Behavior

C

Section 504 of the Rehabilitation Act of 1973 (Section 504)
address the rights of students with disabilities in school
and other educational settings. If an EL is suspected of
having one or more disabilities, the LEA must evaluate
the EL promptly to determine if the EL has a disability

NOTE: Neither this tool kit nor the above-cited

related services (which are special education and related
services under IDEA or regular or special education and
related aids and services under Section 504). Disability
evaluations may not be delayed because of a student’s
limited English language proficiency (ELP) or the student’s

CR/DOJ Dear Colleague Letter is intended to be 3 replacement for the careful study of Part 8 of

the idividuolswith Dsailies Act (EA) and om0 o she Rehabaaton it t of 1973 (Section 504). which govern the educaton of students
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Adopt a Process of Ensuring Disability versus Opportunity Gap or
Inappropriate Instruction is the cause

d About Us Checklists SLD ID Toolkit Blog Contact Us Glossary Login ENHANCED BY Google [—
RTI ACTION
NETWORK
A Program of the Natio r PARENTS & FAMILIES

PRE-K K-5 MIDDLE SCHOOL | HIGH SCHOOL | HIGHER ED

[ ] RTI-Based SLD Identification
TOOLKIT

Build Support
Develop a Plan

4

Implement Your Plan

Considerations for English Language Learners

Evaluate and Refine Implementation
SLD Identification Toolkit by Claudia Rinaldi, Ph.D., Samuel O. Ortiz, Ph.D., and Sue Gamm, Esq

Checklists and Forms & PRINT EMAIL | ) READ COMMENTS | ADDACOMMENT ) sHAre

H H H Toolkit Home Page
Considerations for English Language i
LeamerS Introduction

Recent articles (e.g., Scott, Hauerwas, & Brown, 2014) have summarized Criterion 2
research and state regulatory provisions and guidance pertaining to the use of
Response to Intervention (Rtl) for the identification of students with specific

learning disability (SLD) who are culturally and linguistically diverse (CLD) and

Criterion 3

<] Get Email Updates
Criterion 4

Sign up to receive the RTI Action Criterion 5

Network e-newsletter. who may additionally be English language learners (ELLs) 1 The process for Criterion 6
determining whether students’ difficulties are due to the normal process of
Email Address 9 P References

English language acquisition or limited opportunity for acculturative knowledge
acquisition rather than a disability is neither well understood nor applied by
school personnel, and students acquiring English often display similar
characteristics to students with an SLD (Collier, 2011). Information in the

following five areas provides guidance for the instruction of students who are SOSBLOADTEE
CLD and for making valid decisions for determining special education eligibility. SLD WORKSHEET
BRANCHING MINDS

Cautions
Considerations for ELLs
Case Studies



Before you
go...

Sign up to the resources digest to receive
WA the recordings bit.ly/BRMsignup

Follow us on Twitter
@ @BranchingMinds

Like us on Facebook facebook.com/

@ branchingminds/
Follow Branching Minds on Linkedin

www.linkedin.com/company/branching-minds
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T h a n k yO u fO r Project Night Night

About Us Get Involved Donate Items Corporate Team Building

your contributions!

Helping homeless children have sweeter

The team at Branching Minds has chosen to dedicate our MTSS Summit to dreams ...
Project Night Night — a charity that "donates over 30,000 Night Night Project Night Night donates over 30,000
Packa i Night
_ ges each_ year to homeless children 12 ar_1d under who need our WAl DONATE NOW
childhood essentials to have a concrete and predictable source of security bk
and an increased exposure.to high-quality Iit"eracy materials during their ges each year to homeless children 12 ‘7.
time of upheaval. and under who need our childhood

essentials to have a concrete and
predictable source of security and an
increased exposure to high-quality literacy
materials during their time of upheaval.
Each Night Night Package contains a new
security blanket, an age-appropriate

Ahildran/c hanalr AanAd A cHFFAA Animal _ all



https://www.projectnightnight.org/

e

BRANCHING . .
MINDS BRANCHING

MINDS

©) BRANCHING MINDS



