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Today we will:

1. Review the elements of a culturally responsive MTSS 

framework 

2. Connect how MTSS serves the needs of English learners 

3. Use of data to identify students who need interventions

4. Review considerations for language difference versus 

learning disabilities 





MTSS FRAMEWORK CRITICAL FEATURES 

• Universal Screening
• Data-based decision making and problem solving
• Continuous progress monitoring
• Focus of successful student outcomes
• Continuum of evidence-based interventions

• Core curriculum provided to all students

• Strategic, small group interventions with modifications

• Specialized/intensive intervention 1:1 or 1:3 
Ceedar Center retrieved Dec 2021



MTSS PROVIDES… 

•A roadmap for problem-solving and finding the appropriate approach for each student across 
professionals – gen ed, ENL, SPED

 
A preventive approach instead of “wait to fail”, less subjectivity

 
An opportunity to look at students’ strengths, social-emotional history, and language & cultural 
considerations

 
An approach that addresses both over- and under-identification of ELLs in special education- 
disproportionality

 
A way to guarantee access to the general curriculum, & for ELs this includes bilingual and ELs 
support at every tier

 



Does your Tier Instruction & curriculum address anti-bias & representation of diverse students?

The gold standard for bilingual student learning English as a new language is dual language

Programs.  When not available bilingual programs that support & use native language are key! 

Bilingual & ELs 
with ORACY

across tiers



ORACY IS A MUST IN ALL INSTRUCTION
Oracy is a more specific subset of skills and strategies within 
oral language that more closely relates to literacy objectives 
in academic settings


1. It involves merging of interpersonal & academic language to mediate 
learning.

2. It involves explicit attention & instruction to the language students need 
to comprehend and express their understanding of literacy contexts

3. Provides students with opportunities to learn, apply, and practice this 
language often with peers in authentic learning activities 



RECENT RESEARCH…

Low fidelity of core, Tier 1, makes it difficult to determine 
the cause of learning difficulties in ELLs therefore 
progress monitoring using CBM is KEY 

(Montalvo, Combes, Kea, 2014) (Cavazos & Ortiz, 2020)

ELs benefit most when instruction & interventions 
include an oracy component that matches the 
language of instruction & intervention & when native 
language is value & used in the classroom 

(Linan-Thompson and Vaughn, 2007, Haas & Brown, 201) 



HOW DO WE KNOW THE FRAMEWORK IS MEETING 
THE NEEDS OF ALL STUDENTS?

● High quality instruction that uses culturally responsive practices (CRP) 
and Universal Design for Learning (UDL)

● Universal Screening in language and academics 
● Progress monitor in language and academics 
● Ensuring that interventions are delivered as intended
● Data-informed decision-making…

……at each level teacher (our teaching is it truly using principles of UDL and CRP?), 
classroom, grade, school, district, 

….and focus on progress of each group- whole school, special education students, 
English learners by EDL level, gender, SES, etc….



● Low fidelity of core, Tier1, makes it difficult to determine 
the cause of learning difficulties in ELLs therefore 
progress monitoring using CBM is KEY 


(Montalvo, Combes, Kea, 2014) (Cavazos & Ortiz, 2020)


● ELLs benefit most when instruction & interventions 
include an oracy component that matches the language 
of instruction & intervention 


(Linan-Thompson and Vaughn, 2007, Haas & Brown, 2019) 

Let’s Understand where the problem is? 



IS YOUR CLASSROOM CULTURALLY RESPONSIVE? 

When thinking about a culturally & linguistically responsive classroom do you 
address the following:
❖ a culturally & linguistically responsive teaching philosophy?
❖ a culturally & linguistically responsive learning environment?
❖ a culturally & linguistically responsive curriculum?
❖ culturally & linguistically responsive instruction? (and)
❖ culturally & linguistically responsive assessment?
Are you collaborating with the bilingual, ESL, special educator?
See NYC’s Culturally Responsive-Sustaining Education Framework (nysed.gov) or MA website 
for additional guidance https://www.doe.mass.edu/ele/disability.html 

http://www.nysed.gov/common/nysed/files/programs/crs/culturally-responsive-sustaining-education-framework.pdf
http://www.nysed.gov/common/nysed/files/programs/crs/culturally-responsive-sustaining-education-framework.pdf
https://www.doe.mass.edu/ele/disability.html


Culturally Responsive Tier 1 Instruction Needs to Include:

Culturally-centered, learner-  
centered context where student  

linguistic strengths are 
identified,  nurtured, and used 
to promote student learning. 

For Bilingual English Learners with 
disabilities the IEPs must include 
language needs and services for 

students

Differentiate, 
Explicit &  Oracy

Connected to  funds 
of  knowledge 

(cultural & Linguistic)

Relevant &

Anti-bias

curriculum

Applied & Scaffolded

Asset-based in practices 

of culture & language

Collaborative  w/ 
ENL/Bilingual

Universally  Designed 
Learning (UDL)





How do we 
ensure that ELs 

are provided 
with the right 

interventions?

All interventions  & referrals must include collaboration with the 
bilingual/ESL teachers & focus on Oracy for instruction


Culturally responsive teaching practices that capitalize on native 
language must be used for language learning and academic 
learning


Assessment in the special education referral process must weigh 
in equally observation-based assessment and standardized 
assessment


Assessment must include MTSS screeners and progress 
monitoring data & information on interventions to avoid 
duplication


Comparing to True Peers who meet a variety of similar factors is 
needed to disentangle difference from disability



Finding a “true peer”

A True Peer is a bilingual EL with as any similar characteristics 

as possible that provides a true comparison to your target 

student who is struggling

• Language proficiency, culture, and experiential background
• Age and time in the United States 
• Acculturation in adapting to a new environment

• Use of L1 and L2 at home, school, and community

• Education experience and services such as dual language instruction, 

transitional bilingual instruction, ESL services, or sheltered-English 
instruction (Esparza & Doolittle, 2008;Haas & Brown, 2019).



Special Education Referral Teams  need to use Evidence-based Practices to 
Identify difference from disability

Learning Behavior 
Manifested

Indicators of Language 
Difference

Indicators of Possible 
Learning Disability

Oral Comprehension & 
listening

Speaking & Oral 
fluency

Phonemic Awareness & 
Reading

Reading 
Comprehension & 
Vocabulary

Writing

Spelling 
Math 
Behavior 

https://
www2.ed.gov/
about/offices/list/
oela/english-
learner-toolkit/
index.html



Adopt a Process of Ensuring Disability versus Opportunity Gap or 
Inappropriate Instruction is the cause 



Before you 

go...

Sign up to the resources digest to receive 
the recordings bit.ly/BRMsignup


Follow us on Twitter  
@BranchingMinds


Like us on Facebook facebook.com/
branchingminds/


Follow Branching Minds on Linkedin  
www.linkedin.com/company/branching-minds




Thank you for 
your contributions!
The team at Branching Minds has chosen to dedicate our MTSS Summit to 

Project Night Night — a charity that "donates over 30,000 Night Night 
Packages each year to homeless children 12 and under who need our 

childhood essentials to have a concrete and predictable source of security 
and an increased exposure to high-quality literacy materials during their 

time of upheaval."

https://www.projectnightnight.org/
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