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We are SafeLives -4

We are Safelives, the UK-wide charity dedicated to ending domestic abuse, for
everyone and for good.

We work with organisations across the UK to transform the response to domestic
abuse. We want what you would want for your best friend. We listen to survivors,
putting their voices at the heart of our thinking. We look at the whole picture for each
individual and family to get the right help at the right time to make families everywhere
safe and well. And we challenge perpetrators to change, asking ‘why doesn'’t he stop?’
rather than ‘why doesn’t she leave?’ This applies whatever the gender of the victim or
perpetrator and whatever the nature of their relationship.

Last year alone, nearly 13,500 professionals received our training. Over 70,000 adults
at risk of serious harm or murder and more than 85,000 children received support
through dedicated multi-agency support designed by us and delivered with partners. In
the last four years, over 2,000 perpetrators have been challenged and supported to
change by interventions we created with partners, and that’s just the start.

Together we can end domestic abuse. Forever. For everyone.

Ending domestic abuse
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What is domestic abuse

* The UK government’s definition of domestic abuse is “any incident or pattern of incidents of
controlling, coercive, threatening behaviour, violence or abuse between those aged 16 or over
who are, or have been, intimate partners or family members regardless of gender or sexuality.
The abuse can encompass, but is not limited to psychological, physical, sexual, financial,
emotional.”

* The Domestic Abuse Act 2021 recognises children as being victims in their own right

* Young people also experience abuse in their own relationships

Ending domestic abuse
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https://www.gov.uk/domestic-violence-and-abuse
http://www.gov.uk/domestic-violence-and-abuse

Domestic abuse in the UK

Every year, over 2 million

adults aged 16-59 in the

UK suffer some form of
domestic abuse.

Imly On average, victims
wait three years
before getting the
support they need.

85% of victims of domestic
abuse seek help five

times on average before

they get effective support. Two women a week are

killed by a current or ex-
partner in England and Wales.

Only one in five "
Q » Victims of partner abuse
calls the police

Ending domestic abuse
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Domestic abuse affects the whole family - children do not just
‘withness’ domestic abuse, they are victims in their own right

At the time they start school at least On average children/ young people
one child in every classroom will will have experienced domestic
have been living with domestic abuse abuse at home for 6 years and 2
since they were born. months.

831,000 children in England are
living in households with domestic
abuse.

44% per cent of children
experiencing domestic abuse in
the home were also directly
abused, with the average duration
of direct abuse being four years
and ten months

One in five children and young
people are exposed to domestic
abuse during their childhood

Around 40% of children in
households supported by an
ldva were not known to
children’s services.

In a fifth of cases
(19%) the child
tried to intervene
to stop the abuse.

Ending domestic abuse
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The Whole Picture
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whole person whole family whole community whole society whole picture

The whole person:
domestic abuse is never
all of someone’s
experiences or situation.

Domestic

Abuse

Ending domestic abuse
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Their
Family

Early experiences of abuse In the home
significantly raises the risk of poor mental
health and is compounded by other
adverse Chikinood experiences.

Nearly a quarter of young people exposed
10 abuse aiso demonstrate harmful
behaviour themselves, but families may not
want to call the Police

The Society
They Live In

Talk sbout mixed messages

Young people are surrounded by toxic
atitudes and behaviour, yet society
denles the effect it has on them

Yet, positive young role models are
challenging society on a range of Issuos
and using digital lechnologles for wide
engagement

Ending domestic abuse
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Their
Friendship Group

Don’t knowwhere the line is between healthy.
unheaithy and toxic relationships

Don't know how 10 protect themselves or
their friends

Don’t know how 1o call out harming
behaviour

Yet, 66% of young paople would ask their
friends first for advice about
relationships

Their
Community

Peor groups with shared identities
have a huge Influence on young
people’s bebaviour: positive and
negative. Trusted adults aro
mportant

Ok eftocive ety
Intervestion work, tafored
10 &% 0ge groups 0-24
years. En W ents who
a0 harmed by addfescent
chilcren have suppont
Mok the case 1o property
fundoed support for child
VIChims and survivors
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Safe Young Lives projects

Relationships
& Sex

Education
(RSE)
Curriculum

S0S ot
The Soqn_i of Silence CA R I N G U LD\{

= WHERE DO YOU DRAW THE LINE?

Find out at drawtheline.uk

Bifgits

Voices of men and boys

BEST £

Ending Ending domestic abuse

© Safelives 2016 ® SafeLives 2016 14



Young people are telling us:

* Where’s the line? Young people don’t know the point j ‘

at which a relationship starts to become unhealthy or toxic.

* What can | do? Young people lack the confidence or self-esteem to
say “that’s not okay” to the person abusing them, or in response to a
friend's actions.

* My experience is unique The abuse that young people experience
looks different to the abuse that adults experience. | need my own
response.

* Young people don’t identify with the term ‘domestic abuse’ — yet
they are having to use adult domestic abuse services which are not
equipped to meet their unique needs.

* | am more than just one thing! Domestic abuse often comes hand-in-
hand with other adverse experiences — inside and outside the home,

from mental health issues, to racism, homophobia, or poverty.
Ending domestic abuse
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Your Best Friend: What young people told us

Help to de-normalise coercive and controlling behaviours i
young people’s relationships

They want advice and guidance to keep themselves safe when
connecting with people, and starting relationships online

Take a non-judgemental and non-pressurising approach with
friends to help them identify toxic behaviours

Know the barriers: damaging their friendships, self-doubt and
fear-are key barriers to young people talking to their friends

Place resources & support where young people are, make them
accessible — www.yourbestfriend.org.uk

Create a clear route to a ‘trusted adults’ where they can raise
concerns at the earliest opportunity and seek advice

Ending domestic abuse

© Safelives 2016
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http://www.yourbestfriend.org.uk/

How can we help?

o Safelives Spotlight #3: Younq people and domestic abuse

* Link into Your Best Friend project & Peer Champions networks which will include schools'
packs - https://yourbestfriend.org.uk/

* Draw the Line resources for schools

* Research into implementation of RSE curriculum — surveys for young people (11-18) and
teachers delivering RSE curriculum teachers

* Verge of harming

Ending domestic abuse
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https://safelives.org.uk/knowledge-hub/spotlights/spotlight-3-young-people-and-domestic-abuse
https://yourbestfriend.org.uk/
https://wh1.snapsurveys.com/s.asp?k=164138670829
https://wh1.snapsurveys.com/s.asp?k=164138701727

Keep in touch
waw/  \WWWW.Safelives.org.uk

@safelives

@safelives.uk

@safelives

HemQO.

linkedin.com/company/safelives-uk/

Safe Young Programme Leads:
Name: Nanya Coles & Sally Steadman-South
nanya.coles@safelives.org.uk sally.steadman@safelives.org.uk

Ending domestic abuse
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PSHE

Association

Teaching about domestic abuse through
PSHE education

Bethan Miller

www.pshe-association.org.uk

13



Teaching about domestic abuse

Physical or sexual abuse Economic abuse is any behaviour
Violent or threatening behaviour that has a substantial effect on
Controlling or coercive behaviour someone’s ability to acquire, use or
Economic abuse maintain money or other property,
Psychological, emotional or other abuse or obtain goods and services

person or both are over 16 and personally connected
through their
child * Married

Distinct from < _
child abuse Civil partnership

Children who see, Agreed to either of the above

hear or experience Intimate personal relationship

DA are identified as AT ggnder of Parental relationship to the same child
victims of child abuse sexuality Relatives




What is PSHE education’s role?

PSHE education can... PSHE education is not...
* encouraging public

help pupils to recognise domestic abuse in all its _
disclosures

forms and unhealthy relationship behaviours in
early relationships

help pupils to seek help and access support in-
school and through external organisations

support the development of respectful relationship
behaviours, and develop pupils’ awareness of their
rights

challenge attitudes and stereotypes that might

support harmful behaviours PSH E

www.pshe-association.org.uk Association

group or individual
therapy

intended to react to
incidents or events in
the news




L2. to recognise there are human rights, that are there to protect everyone

R30. that personal behaviour can affect other people; to recognise and
model respectful behaviour online

R28. how to recognise pressure from others to do something unsafe or that
makes them feel uncomfortable and strategies for managing this

R20. strategies to respond to hurtful behaviour experienced or witnessed,
offline and online (including teasing, name-calling, bullying, trolling,
harassment or the deliberate excluding of others); how to report
concerns and get support

R27. about keeping something confidential or secret,
when this should (e.g. a birthday surprise that others will
find out about) or should not be agreed to, and when it is
right to break a confidence or share a secret

R9. how to recognise if family relationships are making
them feel unhappy or unsafe, and how to seek help or
advice

R8. to recognise other shared characteristics of healthy
family life, including commitment, care, spending time
together; being there for each other in times of difficulty

R20. what to do if they feel unsafe or worried for themselves or
others; who to ask for help and vocabulary to use when asking
for help; importance of keeping trying until they are heard

R19. basic techniques for resisting pressure to do something they
don’t want to do and which may make them unsafe

R18. about the importance of not keeping adults’ secrets (only
happy surprises that others will find out about eventually)

R5. that it is important to tell someone (such as their teacher) if
something about their family makes them unhappy or worried

R19. about the impact of bullying, including offline and online, and the
consequences of hurtful behaviour

R17. that friendships have ups and downs; strategies to resolve
disputes and reconcile differences positively and safely

R11. what constitutes a positive healthy friendship (e.g. mutual
respect, trust, truthfulness, loyalty, kindness, generosity, sharing
interests and experiences, support with problems and
difficulties); that the same principles apply to online friendships
as to face-to-face relationships

L1. about what rules are, why they are needed, and why different
rules are needed for different situations

R22. about how to treat themselves and others with respect; how to
be polite and courteous

R21. about what is kind and unkind behaviour, and how this can affect
others

R10. that bodies and feelings can be hurt by words and actions; that
people can say hurtful things online

R8. simple strategies to resolve arguments between friends positively

R6. about how people make friends and what makes a good friendship



R31. the skills and strategies to respond to exploitation, R32. about the challenges associated with getting help in domestic abuse situations of all kinds; the

bullying, harassment and control in relationships importance of doing so; sources of appropriate advice and support, and how to access them

R30. to recognise when a relationship is abusive and strategies to manage R12. to safely and responsibly manage changes in personal relationships
this including the ending of relationships

R29. the law relating to abuse in relationships, including coercive control and R11. strategies to manage the strong emotions associated with the different
online harassment stages of relationships

R28. to recognise when others are using manipulation,
persuasion or coercion and how to respond

R17. ways to access information and support for relationships
including those experiencing difficulties

R37. the characteristics of abusive behaviours, such as grooming,
sexual harassment, sexual and emotional abuse, violence and

exploitation; to recognise warning signs, including online; how to
report abusive behaviours or access support for themselves or others

R14. the qualities and behaviours they should expect and exhibit in a
wide variety of positive relationships (including in school and wider
society, family and friendships, including online)

R7. strategies to access reliable, accurate and appropriate
advice and support with relationships, and to assist others to

access it when needed

R3. to respond appropriately to indicators of unhealthy
relationships, including seeking help where necessary

R1. the characteristics and benefits of strong, positive
relationships, including mutual support, trust, respect and
equality

R23. the services available to support healthy relationships and
manage unhealthy relationships, and how to access them

R11. to evaluate expectations about gender roles, behaviour and intimacy within romantic
relationships

R19. to develop conflict management skills and strategies to
reconcile after disagreements

R7. how the media portrays relationships and the potential impact of this on people’s
expectations of relationships

R18. to manage the strong feelings that relationships can cause
(including sexual attraction)

R2. indicators of positive, healthy relationships and unhealthy relationships, including online

R16. to further develop the skills of active listening, clear
communication, negotiation and compromise




PRIMARY PSHE EDUCATION: LONG-TERM OVERVIEW — THEMATIC MODEL

Autumn: Relationships |

Spring: Living in the wider world

Summer: Health and Wellbeing

the environment

orline

sun safety

managing when
things go wrong

il Respecting i = Mon iical health and i
FEF'I'ES .':md Safe relationships ourselves and Belnnglng-tu a M‘.Ed.'a |ItEF:'-.|F'g" o = Physica . Gmmngand Keeping safe
friendships e community digital resilience and work Mental wellbeing changing
oles of different Recognising privacy; ll How behaviour What rules ars; Using the internet Strengths and Keeping healthy: Recognising what How rules and age
«—i [Wb=ople; families; staying safe; seekingl| affects others; being |l caring for others’ and digital d=vices; | interests; jobs in the | food and exercise, rmakes them unique | restrictiions help us;
E eeling cared for pErmission polite and respectful § nesds; looking after | communicating community hygiens routines; and special; feelings: | keeping safe onling
-

Year 2

Year 4

Year 6

Making friends: Managing secreis; Recognising things Belonging to a The internet in What money is; Wy slegp is im- Growing older; Safety in different
feeling lonely and resishng pressure in commeon and group; roles and everyday life; online | needs and wants; portant; medicines naming body parts; | environments; risk
getong help and getting help; differences; playing | responsibilifes; content and infor- looking after money W and keeping healthy; B moving class orvear | and safety at home;
recognising hurtful i and working coop- | being the same mation keeping teeth EMErEencies
behaviour eratively: sharing and different in the hzalthy:; managing
opinions cormmunity feelings and asking
What makes a Personal boundar- Recognising re- The value of rules How the internet Different jobs and Health choices and | Personal strengths Fisks and hazards;
family; features of ies; safely respond- | spectful behaviour; | and laws; rights, 15 used; as5258ing skills; job ste- habits; what affects [l and achievements; | safety in the local

family life

Pasitive friendships,
including online

ing to others; the
impact of hurtful
behaviour
Responding to
hurtful behaviour:
managing confiden-
tality; recognising
risks online

Managing friend-
ships and pesr
influence

Attraction to others;
romantic relation-
ships; civil partner-
ship and marriage

Phisical contact and
fesling safe

Recognising and
Managing pressurs;
consent in different
situations

freedoms and re-
sponsibilities

the importance of
self-respect; courte-
sy and being polite

information onling

reotypes; setting
perzonal 2oals

Respecting differ-
ences and similari-
ties; discussing dif-
ference sensitively

feelings; expressing
feelings

managing and re-
framing setbacks

environrment and
unfamiliar places

Responding respect-
fully to a wide range
of people; recognis-
ing prejudice and
discrimination

Gion towards others

different media

what influences

medicines, vaccina-

uality and diffarent

What makes a How dats is shared | Making decisions Maintaining a bal- Phrysical and emo- Medicines and
community; shared | and used about monay: using | ancad lifestyle: oral | fional changes in household products;
responsibilities and keeping monsy | hygiene and dental | puberty:; external drugs common to
zafe care genitaliz; personal everyday life
hygiens routines;
support with pu-
berty
Protecting the envi- | How information |dentifying job inter- | Healthy sleep Personal identity; Keeping zafe in
onment; compas- anline is targeted: ests and aspirations; | habits; sun safety: recognising individ- | different situations,

including responding

Waluing diversity;
challenging discrim-
ination and sterso-
types

Expressing opin-
ions and respecting
other points of view,
including discussing
topical issues

types, their role and | career choices; tions, immunisations | qualities; mental in emergencies, first
impact workplacs stereo- and allergies wellbeing aid and FGM

types
BEvaluating media Influences and What affects mental | Human reproduc- keeping perscnal
sources; sharng athitudes to money; | health and ways tion and birth; information safe;
things online money and financial | to take care of it; increasing indepen- | regulations and

risks

managing changs,
loss and bereave-
ment; managing

time anline

dence; managing
fransition

choices; drug use
and the law; drug
use and the media

PSHE
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11-12 years old

SECONDARY PSHE EDUCATION: LONG-TERM OVERVIEW — THEMATIC MODEL
Spring 1
Relationships

Autumn 1
Health & wellbeing

Autumn 2
Living in the wider world

Transition and safety Developing skills and
irati
™ Transition to secondary Sl
E school and personal safety Careers, teamwork and
e ] enterprise skills, and raising
including first aid aspirations
Drugs and alcohol Community and careers
Alcohol and drug misuse Equality of opportunity in
and pressures relating to careers and life choices, and
@ ' drug use different types and patterns
m
@ of work
Peer influence, substance Setting goals
use and gan
Eangs Learning strengths, career
o Healthy and unhealthy options and goal setting as
E friendships, assertiveness, part of the GCSE options
substance misuse, and gang process
exploitation
| Mental health Financial decision making
o Mental health and ill health, | The impact of financial
' | stigma, safeguarding health, | decisions, debt, gambling
ﬁ including during periods of | and the impact of
transition or change advertising on financial
choices
Building for the future Next steps
Self-efficacy, stress Application processes, and
management, and future skills for further education,
— | opportunities employment and career
H a
E progression
-

Diversity

Diversity, prejudice, and
bullying

Discrimination
Discrimination in all its
forms, including: racism,
religious discrimination,
disability, discrimination,
sexism, homophobia,
biphobia and transphobia
Respectful relationships

Families and parenting,
healthy relationships,
conflict resolution, and
relationship changes

Healthy relationships

Relationships and sex
expectations, myths,
pleasure and challenges,
including the impact of the
media and pornograph
Communication in
relationships

Personal values, assertive

communication (including
in relation to contraception
and sexual health),
relationship challenges and

Spring 2
Health & wellbeing

Health and puberty

Healthy routines, influences
on health, puberty,
unwanted contact, and FGM

Emotional wellbeing

Mental health and
emotional wellbeing,
including body image and
coping strategies

sSummer 1
Relationships
Building relationships

Self-worth, romance and

friendships {including

onling) and relationship
boundaries

Identity and relationships

Gender identity,
sexual orientation,
consent, ‘sexting’, and
an introduction to
contraception

Summer 2
Living in the wider world

Financial decision making
Saving, borrowing,

budgeting and making
financial choices

Digital literacy

Online safety, digital
literacy, media reliability,
and gambling hooks

Healthy lifestyle

Diet, exercise, lifestyle
balance and healthy choices,
and first aid

Exploring influence

The influence and impact
of drugs, gangs, role models
and the media

Independence

Responsible health choices,
and safety in independent
contexts

Intimate relationships

Relationships and sex
education including
consent, contraception,
the risks of 5Tls, and
attitudes to pornography

Addressing extremism and
radicalisation

Communities, belonging
and challenging extremism

Families

Different families and

parental responsibilities,

pregnancy, marriage
and forced marriage and
changing relationships

Employability skills

Employability and online
presence

Work experience

Preparation for and
evaluation of work
experience and readiness
for work

PSHE

Association
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Top tips for teaching challenging topics safely

Protect students who may

, . Signpost

have higher vulnerability further

~ help and

Establish a safe support

. Ensure inclusivity
teaching and

learning -
environment | ' Consider your
c responses to
s questions
. Close
e Eﬂﬂ - the lesson
g ' safel
Avoid instruction or
Consider imagery and inspiration Take a positive approach PS H E

media www.pshe-association.org.uk Association



Distancing

Discuss a character or generic ‘someone’

rather than asking students about their
own lived experiences.

Kyle likes to hold hands in the playground.
Sonya doesn't like holding hands with
anyone. When Kyle tries to hold Sonya’s
hand she pulls it away.

What could Kyle do next?

a Keep holding her hand

(J Ask to hold her hand and wait
for Sonya to say yes or no

(J Feel sad and run away

(J Something else?

PSHE Association:
Teaching about consent - KS1

Part D continued...

hadn't been able to visit Saskja yet but she'd spoken to her online. When they had spoken at the
weekend, Hayley knew she'd made the right choice — Saskja was still ‘shell-shocked but seemed less

on-edge and she smiled more.

Hayley had managed to get a message 1o a university friend who'd offered her a place to stay while
she ot settled .lack had tried ta look for her there hut thankfullv he didn’t know where to look ~ Hay-

Hayley’s Story Part C

One of Hayley's university friends came to visit and immediately noticed things weren't quite right. Hay-
ley seemed a lot quieter and less outgoing than when they'd known each other in Manchester. Despite
Jack complaining about it, Hayley went out for a coffee with her friend on their own. When they spoke
about the relationship, Hayley told her friend they were happy and gave what she thought were really
reasonable reasons for Jack's behaviour. Her friend felt strongly that something was wrong but didn't

want to ruin their friendship so let it go. But the conversation made Hayley think.

Lesson 3: Resource 1
Hayley's Story

Hayley’s Story Part A

Jack and Hayley met on holiday and couldn't believe how much they had in common and how easy it
was to hang out with each other - the 7-year age gap didn't seem a problem at all. They spent the en-
tire 2 weeks of the holiday together and discussed how they would see each other when they got back
to the UK. It was a whirlwind romance and Hayley had never felt happier.

Hayley noticed that Jack had a habit of commenting on what she wore — most of the time he said really
nice things but a few times he suggested Hayley change her shirt or shoes ‘1o bring out her beautiful
eyes”. Hayley had laughed and said it wasn't a big deal if she didn't look ‘perfect’ but somehow Jack
had convinced her to get changed anyway. She didn't think anything of it as Jack always sounded sup-
portive and like he wanted to help Hayley look her best. but for some reason she felt a bit weird about
it

She was also slightly worried when Jack was really rude to the waiter in the restaurant on their last
night but thought this was probably just down to them having had a drink or two and him being upset it
was their last night together.

It was hard to continue o get to know each other when they got back to the UK as Jack lived in London
while Hayley was finishing her degree in Manchester. Jack had a 9-year-old daughter (Saskja) from a
previous relationship so it often meant Hayley travelled to London to visit rather than Jack travelling to
Manchester. This started to affect Hayley's studies — she was getting behind with all the reading and
essays she needed to do as she was often really tired after so much travelling — so Jack suggested
she quit university and move to London with him. Jack hinted that he was worried the relationship
might not last unless she moved. Hayley was so caught up in how much Jack must love her to suggest
they live together that she set aside any worries and decided to move to London ~ after all, wasn't love
more important than a degree?

Hayley's Story Part B

Hayley and Jack had been living together for three months. Hayley had found it difficult to get a job
when she arrived in London so Jack was paying all the bills. This made things a litie awkward as
Hayley didn't really have a lot of money of her own. She'd been a student for the previous year so her
savings had gone on course fees. She didn't even have jobseeker’s allowance as Jack said it would
affect the child benefit he got for Saskja if Hayley registered using their address. So she was relying on
Jack to pay for her to socialise or buy anything. Jack had started to be quite rude if she ever asked to
borrow some money which meant Hayley hadn't really feit able to build a life in London outside of their
relationship.

Hayley helped look after Saskja and they got on really well. Over their time living together, she noticed
how scared she sometimes was if Jack raised his voice. One day they were eating dinner together
when Jack got angry about the food not being hot enough. He threw his plate at the wall and stormed
off, leaving Hayley and Saskja feeling shocked and scared by Jack's behaviour.

lof the window. When Hayley
bgised, saying he only acted that
aken.

efully. He took Hayley and Sask-
fley didn't really know her friend's
and no money to travel to

¥'d noticed that Jack sometimes
iwhat she'd said which would

ine for advice. Over the course
that Jack's behaviour was con-
£d her to see what her options
in't her legal guardian, but they

id was worried about what would
jontact with most of her friends

‘She'd not been with Jack for
i to. But the helpline helped her

kay. It had hurt her to see Jack's
able to treat her (or Saskja)

things and hadn't had much
leave - for both her safety and
My missed Jack. The person

Js were normal but that it was im-
bid have fun, loving times again,

find the best way to help, but
jave felt right to leave without
rt who had contacted social ser-
extended family who arranged
s of reasons, Hayley

%'d got a new phone so Jack
£ of her own, Hayley applied to

mpacted by everything that had
10 help her finish her degree —
wasn't the right option in case
jptions and transferring her

while she was in a relationship
ppened, she really liked how

Medway Public Health Directorate:
Managing Healthy and Unhealthy
Relationship Behaviours - KS4

www.pshe-association.org.uk
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Inclusivity S
Do resources reflect Young people of any peson A G o, 1 b o
Q Person B:‘I'm not sure ...
that domestic abuse gender may need to .
can affect people seek support regarding pesonB:171 ot s
A Person A: ‘Look, you know | really care about you, and everyone is doing it. Don’t
regardless of gender or  domestic abuse towards
I . t t- ? t Person B: 'l do... | just... | don’t want to.
sexua orlen a Ion ® a paren or ca re r. Person A: That's not normal, you're not normal!’
Person B: 'l just don’t want to! | don't like it!"
Person A: ‘I'll tell everyone there's something wrong with you!"
Person B: "'Why would you do that?
Scena l’iO 2 Person A: “It's your fault! You're making me angry!’
Person B: 'I'm sorry.
Lance moved in with his boyfriend Sam during lockdown. It was rushed — they'd only been Pecsom A: 1 don't care — Fin not going to keep your secret anry more”
going out for a few months — but it felt right in the circumstances. But Sam started acting Person B: No, please don't!”
oddly — he really didn't like Lance speaking to friends, saying he needed to study, so loud Person A: 'S0 are you saying yes...7
conversations were distracting. He also made lots of negative comments about Lance’s
appearance, but then was always kind to him afterwards. This felt really odd and upsetting, but
Sam kept telling him that he loved him, even though everyone else was always talking about PSHE Association:
Lar?ce bghind his'back. Lance had planngd to move back. homg after Ioc.kdown, but S.arr.w keeps Teaching about consent - KS4
telling him that his parents won't want him back. Lance is starting to think that Sam is right and
that he should be glad that at least Sam wants him. P S H E
Home Office: he- iati k P
WWwWWw.pshe-association.org.u Association

“Something’s Not Right” - KS3-5



Avoiding shock, fear, shame and .
considering imagery

WORKING OUT RELATIONSHIPS -VIDEO

What are the key strengths of a healthy relationship? How do you keif) your relationship fit’? As you watch not jUSt h d rmeI exam pIES-

this video make a note of the four things that it suggests are needed to keep a relationship strong.

Include media that models

positive relationship behaviours,

Consider what the tone of

’: ‘? | Rebtorsline? media used in lessons assumes
ol s about pupils.
n - Is it likely to cause shock or
oo (b e\ fear?
| o am Is it safe for someone with lived

experience?

University of Exeter:
Working out relationships - KS4

PSHE

www.pshe-association.org.uk Association



Signpost support

Home Office: * How can it be accessed?
“Something’s Not Right” - KS3-5
I I  What happens next?

Resource 2: Pros and cons |

 What support is available?

Think about all the different w
experienced. What are the prc

Resource 2: Disclosure flowchart
At school - tutors, school nurse, counsellor
What happens when someone chooses to make a disclosure? S 0 U R c E S

Look at the ideas that have be What rights does someone have when they make a disclosure? 0 F

A who chooses t k to someone about what has H
e acoaiiad tin i ki Police - 999 or 101
Choose who to speak to and feel safe talking to them
e o SUPPORT

Be treated with respected and dignity

Opti . - - E
e s National Stalking Helpline - 0808 802 0300 email
T e e e P s S support & online tools www.stalkinghelpline.org

informal advice? wanted to make a formal report?
Reporting it to the police

24-hour National Domestic Violence Freephone
/’ Helpline - 0808 2000 247

Reporting it online, for example
to Childline, NSPCC, CEOP

. Whalle might hap:e:enext‘? o What might happen next?
sesmgampanometvooss IS = 0 e Respect - support those exhibiting controlling
SRlas et crosninsions behaviours 0808 802 4040
Ignoring it \
. Men’s Advice Line - supports men with controlling
Confronting the abuser :‘x::"‘g:::lg?bgzz ":vm ’:m"’::‘xem?ah::::'ﬁ:: pa rtners 0808 801 0327 THEAl](_,e I
€5
RO~ BT The Mix - search crime and safety Tru
situation

What types of ongoing support are available to someone who makes a disclosure?
A person might access any of the following:

Counselling to help them process what happened AI . R I T .
Advice from online services, charities and community groups |Ce ugg es ru St.
Legal representation and help to navigate the criminal justice system

(if choosing to prosecute} ”RelatlonShlp Safety” - KS4'5




Top tips for schools

Whole school approach

The approach can’t be
curriculum-only.

Consider what pastoral
support is in place and what
safe spaces are available.

Consider the whole school
ethos and values.

Consider what services the
school connects with in
order to support pupils.

Make staff aware

Make teaching staff aware
about when this topic is
being taught. This gives time
for staff to discuss with the
PSHE lead/their line
manager if they have lived
experience of this topic.

All staff should be aware
when this is being taught in
case of disclosure (for
example, lunch-time
assistants).

www.pshe-association.org.uk

Have a plan for pupils with
lived experience

Talk to safeguarding and
pastoral teams before
teaching this topic.

Schools may not be aware of
every pupil with lived
experience of domestic
abuse.

Consider how pupils can
leave the classroom safely if
needed.
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PSHE Association case study for DfE
Norwood Green Junior School

(Hounslow, West London)

At Norwood Green Junior School we aim to reduce the incidence of domestic violence by teaching:

1. Skills to recognise what is and what is not a positive relationship.
2. About female role models and empowering skills.
3. Children to know their rights off by heart.
4. Potential future perpetrators and victims about the meaning and nature of bullying and domestic abuse.



School context

e Stand alone single academy closely linked to Hounslow Local Authority and
neighbouring schools. Y3-6. Four class intake. Approx. 460 children

Extremely high % DV cases

Employed Pastoral/Safeguarding lead Feb 2019 to support families

Pastoral leader and DHT members of multi-agency anti-DV grp

* Hounslow LA have asked Norwood Green to be a lead school to share best
practice around domestic violence with other local schools as part of
Hounslow’s ‘Learning to Respect’ programme.



Norwood Green Approach to anti-domestic
violence and gender equality

Two main strategies:

1. Learning to Respect

2. Significant Individuals



1. ‘Learning to Respect’ Autumn programme of lessons PIGGYBO Ok

(3-4 anti-domestic violence lessons in each year group)

Aim 1: Further developing positive relationship skills and understanding

Example Year 3 lesson: PIGGYBOOK ANTHONY BROWNE Impact: Pupils understand that men and women

are equal and everyone needs to contribute equally.

&n. B

Aim 2: Knowledge, understanding and skills relating to conflict and bullying Anthony Browne

Example Year 4 lesson: SHARE ANTI - BULLYING POLICY Impact: Pupils know what a healthy friendship is, can identify

feelings associated with being left out and know what to do if you suspect bullying.

Aim 3: Empowerment: Further development of gender equality & raising self esteem

Example Year 5 lesson: PLAY GAMES AND ANALYSE Impact: Pupils further develop skills needed to be an effective team member and
understand that playing cooperative games helps us to practise working together in real life.



What is domestic violence? What are the consequences of it?

Aim 2: Knowledge, understanding and skills

1. Which Morwood Green Junior school Values are not being shown by Sidra's father?

relating to conflict and bullying 3 respec 8 Kiines  nclsenc
3) Determination/Resilience &) Friendship

2. What are the different types of domestic violence? How are they similar?

Example Year 6 lesson: To identify what domestic violence is
and possible consequences of it

(Home Truths — Animation actors speaking words of real cases)

3. How did Sidra’s and Jamie's father's choices make them feel?

Lessons which directly address domestic violence taught by sidra:
senior member of staff in age appropriate way.

Sidra's mum:

Jamie:

Parents informed.

Jamie's mum:

Impact: Every child in Year 6, both those who live with
domestic violence and those that don’t have trusted adults
in their lives who clearly articulate that this behaviour is
unacceptable and illegal.




2. Significant Individual lessons — term topic

Domestic violence is a form of bullying where one party has more power and exploits that power. To ensure that
both boys and girls develop an understanding of gender equality of opportunity we teach this topic.
Domestic violence is about gender inequality these lessons directly tackle that.

1. As part of an English topic the teacher models research and how to write a biography about a female role model. Role
models reflect the ethnicity of the schools catchment. Children write a biography of this role model.

2. The second biography children write following this, is in pairs — written about a female role model chosen from a provided
list.

3. Along side these lessons, pupils have lessons about learning skills e.g. public speaking, cooperation, resilience and
resourcefulness. They also have lessons about metacognition.

4. They culminate the topic with a speech about their chosen role model. Impact: Pride, confidence and developed
understanding of future possibilities and how to achieve them.




2. Significant Individual lessons

We have videos of young women who once went to the school or local
schools and were successful. They talk about their successes and
overcoming barriers. Impact: Children see that they have a variety of
opportunities in their futures.



Other strategies

Pupils Causing Concern weekly meeting Impact: Children who require help are less likely to slip
through the net

Rights Respecting Schools Impact: every child knows their rights off by heart

White Rose & International Women's Day Impact: Impact: All parents are aware of the schools
position on domestic violence Every child knows that men and women are equal

Weekly PSHE lessons from published scheme & twice weekly Circle time Impact: Every week
pupils improve social skills and understanding

Friday Celebration & Well being Lessons Impact: Improved self esteem and kindness

Lgssons at start of academic year Impact: positive relationships, learning behaviour, pride in
identity.

Sports coaches at lunchtimes Impact: team skills & cooperative skills taught through play



